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TEACHING TACTICS AND TEACHER QUALITY 
PROF. S. SWAMINATHA PILLAI .. 

1.0 WHAT IS TEACHING ? 

Teaching is an act of three clements, 
teac her , student and subject , vvhich 
interrelate in an en vir onment at a give n 
time, thus establishing itself as a pentadic 
relationship. Teaching relationship is very 
dynamic and so constantly changing. 
Learning style refe rs to the actions and 
not the ability of students and hence is 
broad e r than cognitive achievement. 
Teachers attend to their own actio ns onl v 
which they can control. Hence, th~ 
approilch should rest on mutu a lit y , 
jo intness of purpose or bilate rali sm . A 
teacher d esigns situations and envi run­
ment where participilnt s Cil n be o rigin s 
o f actions for which psych ologi ca l suc­
cess and confirmation arc essential. Jointl y 
co ntroll ed ta sks, directly obse rvable 
growth categories and bilateral predi c­
ti o n on o thers arc required for success­
ful teaching. 

2.0 IS THERE ANY TEACHING STYLE? 

Teilc hers ca n be authoritarian o r 
per mi ss ive, s tlld ent-di rected o r Content­
oriented a nd business like o r unplanned. 
Usually th e ir teaching styles arc cla s­
sified into four categori es 

1. Control-oriented: Teacher is most 
con cern ed with maintClining discipline, 
see in g that s tud en ts work-hard, and 
teac hin g them to follow directions. 

2. Content-oriented: Teache r feels 
it is mos t im po rtant that s tud e nt s know 
thei r subjec t m,lt ter well and that he (she) 
cover the mate r ia l th orou ghl y a nd te s t 
th eir progress regularly. 

3. Discovery-oriented : Teac her 
s tresses makin g the class inte res ting and 
encourages s tude nts to be crea tive and 
to figur e thi ngs ou t for themselves. 

4 . Sympathy-oriented : Teacher 
thi nks it is most im porta nt th at a teacher 
be fri endly and well liked by s tudents 
and able to under s tand and to handle 
th eir problem s. 

Empha sis on subject 1l1iltte r Tea cher Style 
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3.0 WHAT ARE TEACHING TACTICS? 

Bennett's analysis of teaching style 
reveals 28 tactics grouped into six 
categories of 
1. Classroom management and control 
2. Teacher control and sanctions 
3. Curriculum content and planning 
4. Instructional Strategies 
5. Motivational Techniques 
6. Assessment Procedures 

Only 19 out of 28 items are relevant 
to our conditions: 
1. Pupils have choice in where to sit 
2. Pupils allocated to seating by ability 
3. Pupils not allowed freedom of move 

ment in the classroom 
4. Teacher expects pupils to be quiet 
5. Pupils taken out of school regularly 

as normal teaching activity 
6. Pupil s given homework regularly 
7. Teach ing emp hasis 
i) Above average teacher talks to whole 

class 
8. ii) Above average pupils working on 

groups on teacher tasks 
9. iii) Above average pupils working in 

groups on own choice 
10. iv) Above average pupils working 

individually on teacher tasks 

11. v) Above average pupils working 
individually on work of own choice 

12. Pupils' work marked and graded 
13. Stars given to pupils who produce 

best work 
14. Arithmetic tests given at least once 

a week 
15. Spelling tests given at least once a 

week 
16. Teacher smacks for persistent dis 

ruptive behaviour 
17. Teacher sends pupil out of room for 

persistent disruptive behaviour 
18. Allocation of teaching 
i) Above average separate subject teach­

ing 
19. ii) Above average integrated subject 

teaching. 

4.0 HOW DOES TEACHING STYLES RE­
LATE TO LEARNING STYLES? 

Perception Abstract/Concrete 
Ordering Sequential/Random 
Processing Deductive/Inductive 
Relation Separative/ Associative 

The above four patterns delineated 
from the style of individuals can be 
analysed as follows : 
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5.0 HOW TO BECOME EFFECTIVE 
TEACHER? 

In a survey conducted by univer­
sity of Leicester School of Education in 
1980-81 the newly qualified teachers listed 
the following priorities as 'highly de­
sirable' ~o do their job successfully : 
1. enthusIasm for the subject to be taught 
2. the ability to keep control of classes 
3. patience in dealing with pupils 
4. the ability to use a variety of teach 

ing methods 
5. detailed knowledge of the subject to 

be taught 
6. clear diction 
7. sympathy for the problem of pupils 
8. punctuality 
9. teaching from material prepared in 

advance of lessons 
10. willingness to participate in extra­

curricular activities. 
Effective teachers develop in their 

students lively, enquiring minds. They 
stimulate curiousity, sustain motivation, 
and set high levels of expectation. To 
achieve this they have to engage and 
maintain the student's interest, which 
calls for imagination, flexibility, and 
careful planning. 

The task of teacher is to develop 
the intellectual, social, and personal quali­
ties of a diverse group of children through 
a diverse array of learning opportuni­
ties. It means advancing learning in depth 
and managing it in such a way that it 
matches, with as much exactness as 
possible, the depth the students are ca­
pable of reaching at any given time. He 
or she has to operate within a subject 
or particular area of the curriculum, gen­
erating enthusiasm for that subject and 
relating it with the student's own life, 
needs and interests. This means encour­
aging speculative thinking and indepen­
dent learning habits and recognizing that 
preparing students for examinations does 

not mean teaching them narrowly. Ef­
fective secondary teachers have a shrewd 
grasp of a wide range of methods. From 
this pertrait of performance the second­
ary teacher's entitlement can be item­
ized as follows : 
1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

A thorough knowledge of the spe­
cialist teaching subject, or area of 
the curriculum. 
An understanding of the contribu­
tion of this subject to the educa­
tion of the child, and its relation­
ship with the curriculum as a whole. 
The ability to conceive and plan a 
teaching programme designed to 
meet the needs of the full range of 
pupils in terms of ability, behaviour, 
background, and culture, that is in 
what now constitutes a normal popu­
lation in many schools. 
A flexible repertoire of teaching 
approaches and methods which 
enables the teacher to make the 
subject relevant and interesting to 
full range of pupils. 
Confidence in class management and 
control and in the ability to orga­
nize the work of the class. 
The ability to assess according to 
well-informed criteria a pupil's 
achievement at any given point, 
related to equally well-informed 
judgements about his or her potential, 
and teach to this assessment. 
A thorough understanding of the 
importance of language and the way 
its use in the classroom will influ­
ence the quality of the learning. 
A sensitive respect to the personal 
and social needs of children, and 
to the concern of their parents, and 
an acceptance that the curriculum 
and its delivery is itself an instru­
ment of pastoral care. 
A sensible appreciation of the re­
lationship between what children 
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learn in school and the wider world new ideas. 
in which they will take up employment. (e) the ability to contribute to the 
The teachers' professional attitudes and development of the school in cur-

disposition required to perform would be riculum and other terms, and to work 
(a) the ability to analyse from practice, cooperatively with colleagues from 

realizing that good teachers have their own and other schools. 
a sense of purpose tempered with For Effective Teaching 
flexibility and that they move freely (a) establish rapport with students and 
from involvement to objective ap- establish a nurturing, caring en vi-
praisal. ronment for personal development. 

(b) the ability to make decisions, many (b) a love for learning and a superior 
of them complex, over a broad range command of a particular academic 
of activities. subject 

(c) realism in response to existing prac (c) activate student energy to work 
tices and conditions, but with the toward a more just and human social 
independence of mind to judge order. 
whether and had these might be A View of Teaching : 
changed and to act on that judge- (a) control of knowledge base that 
ments. guides the art of teaching 

(d) a sense of responsibility for con- (b) a repertoire of best practices 
tinued professional development and (c) the attitudes and skills necessary 
therefore a f1ex~~ility of mi.n~ and for reflection and problem solving 
an open but cntlcal receptIvIty to (d) learning to teach a life-long process. 

Therefore the teaching funCtio~ns are: Planning ~ Time 

Executive Resources 
leadership) allocation --Space 

Organizing 
work 

Functions 
of 

Teaching 
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