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Abstract— Peer observation in teaching and learning significantly
affects students' learning and understanding experience. This
improves the quality of content delivery by the teacher and
provides learning opportunities for the observer as well. It is
triple learning from all sides. So is about sharing ideas and
achieving excellence by connecting the best of others. We have
proven peer observations and suggested strategies to improve
student academic achievement and overall teaching and learning.
Different peer observations are considered and incorporated to
improvise the instructor and student teaching-learning. As a
result, it was found to be very useful and effective in developing
student performance and instructor teaching style. Same
observation will help to explore different approaches that will
help adapt to future challenges in anagogic teaching methods.
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academic practices, teaching-learning.

I. INTRODUCTION

With the advent of technology, higher education has become
very complicated. Peer observation is a useful and essential
process for academic development in these difficult situations
(Mirmoghtadaie, Z., et al. 2023.). The purpose of this work is
to improve the teaching process of through peer observation. It
has many advantages such as improving the teaching process;
it helps to gain self-confidence. Peer observation is an activity
where peers observe each other, learn and share best practices
(Fabre-Merchan, P., et al. 2023.). It is favorable but generally
avoided by lecturers. It is not limited to academics to ensure
results-based learning, but also includes industries and
businesses to embrace the emotion of team building. Some
organizations also use it in evaluations and promotions because
it can highlight an individual’s strengths and weaknesses.
Following aspects can be considered; choose your observer
carefully, allow time to observe peers, clarify expectations,
familiarize yourself with the course, choose the instrument

wisely, involve students in the process of formalization, be
objective, avoid the need to compare your teaching style, do not
interfere, follow the general principles of giving suggestions,
maintain confidentiality, make it a learning experience.

These techniques are useful and effective in joint monitoring.
Peer observation helps nurture new researchers by providing
them with motivation, confidence and visibility (Allen, A. M.,
et al. 2023.). They can learn and find the best environment to
create a great learning and exposure experience. Primarily, peer
observation is an opportunity to improve the quality of
teaching. Peer observation helps identify, sets of shared best
practices. These best practices improve the effectiveness of
teaching and learning and engage students in optimized
learning. It supports the development of a forum where
enthusiastic professionals in the field can share their best ideas
and practices that can support teacher growth and provide
students with motivation and a better learning environment. Co-
evaluation of teaching in school education is found to be useful.
Peer observation is a process in which teachers observe and
provide feedback to their colleagues on their teaching practices
(William, J. H., et al. 2023.). It is an essential tool for
professional development and can have significant implications
for the teaching-learning process. This intensive study involves
structured and focused observation of a teacher's classroom
activities and interactions with students.

The primary purpose of peer observation is to promote
reflective practice, improve teaching quality, and enhance
student learning outcomes. Peer observation offers an
opportunity for teachers to learn from each other, share best
practices, and receive feedback from their colleagues. It also
allows teachers to reflect on their own teaching practices and
make improvements based on feedback received. Peer
observation can be beneficial in several ways. It provides a
platform for teachers to engage in collaborative learning and
professional development (Alaklubi, M., et al. 2023.). It helps
build trust and fosters a supportive culture within the school
community. It also enables teachers to identify areas for
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improvement and develop strategies for addressing them.

Peer observation involves a process of observation, reflection,
and feedback (Mirmoghtadaie, Z., et al. 2023.). Observers
typically use a set of criteria to evaluate the effectiveness of the
lesson and provide constructive feedback to the teacher. The
observer and the teacher then engage in a dialogue to reflect on
the strengths and weaknesses of the lesson and develop
strategies for improvement. Peer observation is an essential tool
for professional development in teaching. It offers teachers an
opportunity to reflect on their teaching practices, receive
feedback, and develop strategies for improvement. The process
can enhance teaching quality and student learning outcomes
and foster a supportive culture within the school community
(Sinnayah, P., et al. 2023.).

A peer observation research project focuses on and investigates
different issues such as resistance to peer observation, the
context of power relations in this process, and peer observation
for professional development rather than performance
evaluation (Carr, O. G., et al. 2023.). According to research,
55% of teachers want to participate in this process because they
want to continuously improve and create reflective practices
(Oo, T. Z., et al. 2023.). A general evaluation process followed
for Bachelors in Engineering is as shown in fig. 1.
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Fig. 1. Navigating the four stages of evaluation: from insight to impact

Theoretical framework

Peer observation is a crucial mechanism in enhancing teacher
development and learning through various pedagogical theories
(Abirami, A. M., et al. 2023.). Utilizing frameworks such as
Social Cognitive Theory, Constructivism, and the Community
of Practice model allows for a robust contextualization of peer
observation within professional education settings. These
theories emphasize the role of observational learning, imitation,
and modeling in acquiring new behaviors and skills. In the
context of peer observation, teachers can observe their
colleagues' teaching strategies and classroom management
techniques, which influence their own practices. As teachers
engage in this observational process, they develop self-efficacy,
as they see others successfully implement various pedagogical
strategies, thus enhancing their confidence in their teaching
abilities (Atkinson, J.A., et al. 2010.).

Constructivism theory asserts that learning is an active
process where individuals construct knowledge based on their
experiences. Peer observation, grounded in a constructivist

approach, allows teachers to engage in meaningful discussions
about their teaching practices and student learning in a
supportive environment (Achappa, S., et al. 2020.). Through
structured peer observations, teachers can collaboratively
analyze their experiences and derive valuable insights from one
another. This engagement not only facilitates mutual learning
but also helps cultivate a culture of reflective practice, wherein
educators routinely assess and modify their teaching methods
based on observed outcomes. Moreover, constructivism
highlights the importance of social interaction in learning,
underscoring how collaborative experiences can deepen
understanding and foster innovation amongst educators (Bell,
M., et al. 2013.).

The Community of Practice (CoP) framework, developed by
Etienne Wenger, focuses on the social learning that occurs
when individuals engage in collective activities centered around
a shared domain of interest. In the context of peer observation,
CoP emphasizes the importance of collaboration and shared
ownership of learning amongst teachers, promoting an
environment where educators can learn from one another
through regular interactions (Bennet, S., et al. 2008.). In a CoP,
peer observation is not merely a tool for assessment but serves
as a platform for professional dialogue, feedback, and
knowledge exchange. This collaborative approach encourages
educators to jointly reflect on their experiences and lessons
learned, leading to the development of teaching norms and
practices that benefit the entire learning community (Agrawal,
E., etal. 2021.).

Mezirow's Transformative Learning Theory provides a lens
through which peer observation can be understood as a catalyst
for personal and professional transformation among educators.
This theory suggests that learning occurs through critical
reflection on one's beliefs, values, and experiences. During the
peer observation process, educators engage in profound
reflective practices that challenge their existing pedagogical
assumptions and promote new ways of thinking about teaching
and learning (Hammersley-Fletcher, L., et al. 2005.).
Reflective practice, rooted in the works of scholars such as
Schon, offers another important theoretical approach to
understanding peer observation in teacher development (Alok,
G., et al. 2020.). Reflective practitioners engage in an ongoing
process of self-assessment, ensuring they not only evaluate
outcomes but also the approaches they take towards achieving
those outcomes. In the peer observation context, educators
reflect on the feedback received from their colleagues, which
can lead to insights that may transform their pedagogical
approaches. The enhanced ability to reflect critically on one’s
practice thereby facilitates continuous improvement and
adaptation, which are foundational to effective teaching
(Menges, R. J. 1987.).

Resistance to peer observation among teachers can
significantly hinder the effectiveness of this collaborative
practice intended to improve educational outcomes. Factors
contributing to this resistance include fear of judgment, lack of
clarity around the process, and ingrained cultural norms within
educational institutions. To mitigate these challenges, it is
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essential to establish an environment of trust, provide necessary
support for anxious participants, and address biases that may
affect the observation process. Implementing these strategies
can foster a more inclusive and productive approach to peer
observation ( Edgerton, J. D. 1992.). Understanding resistance
to peer observation is crucial as it is often rooted in various
psychological and cultural factors. Many educators fear
criticism, which can stem from previous experiences in
observation settings perceived as evaluative rather than
developmental. This fear often leads to anxiety about being
judged, which can manifest in self-consciousness during
classroom observations. Furthermore, the historical context of
teacher evaluations, which often emphasizes accountability and
grading over constructive feedback, has contributed to a
reluctance to engage in peer observation (Shortland, S. 2010.)
Addressing anxiety among teachers is another important
strategy to reduce resistance to peer observation. One effective
strategy is to create an atmosphere of trust and safety, ensuring
that observations are framed as opportunities for growth rather
than evaluations. This can be achieved by establishing clear
goals for the observation process and emphasizing that the
feedback will focus on professional development. Encouraging
novice teachers to observe more experienced colleagues before
being observed themselves can also help alleviate anxiety,
allowing them to familiarize themselves with the process in a
supportive environment (Anitha, D., et al. 2023.). Facilitating
pre-observation meetings where teachers discuss their aims and
expectations can further reduce apprehension, providing a
platform for open communication and shared learning. By
normalizing peer observation as a collaborative effort rather
than a high-stakes evaluation, teachers can feel less pressured
and more inclined to participate (Wilson, E. 1986.). Creating a
supportive culture of reciprocal peer observation, where
feedback is exchanged among colleagues, can foster
collaboration and diminish resistance. By encouraging a non-
hierarchical approach, teachers can share insights and strategies
in a way that feels mutually beneficial rather than solely
evaluative. Regular professional development sessions focused
on the benefits and processes of peer observation can engage
teachers and gradually transform their perceptions.
Encouraging discussions around successes and challenges
faced during observations can help demystify the practice,
allowing educators to share strategies for managing anxiety and
overcoming resistance (Bergquist, W. H., et al. 1975.).
Addressing resistance to peer observation requires a
multifaceted approach involving the establishment of trust,
alleviating anxiety through supportive practices, and
confronting implicit biases. By fostering an environment that
prioritizes professional growth and collaboration, educators are
more likely to embrace peer observation as an enriching
component of their professional development. The ultimate
goal is to cultivate a culture of continuous improvement, where
collaborative inquiry enhances teaching practices and student
outcomes across the educational landscape.

Il. MATERIALS AND METHODS

A. Material

In the study material of the entire semester, to qualify for
semester end examination, a student should have a minimum
average in the test of the exam subjects. The exam semester
lasts from January 2023 to June 2023 and is divided into
different assessment stages. Assessment steps include the
internal assessments (tests) scaled for 50% and semester end
examination for 50%.

B. Methodology

Peer observation interventions are varied and depend on the
specific needs and goals of the teachers involved. Common
interventions include the use of observation protocols, feedback
forms, reflective practice, collaborative learning, and
professional development. These interventions are designed to
promote reflective practice, encourage collaborative learning,
and support ongoing professional development for teachers.
The choice of intervention depends on the specific needs and
goals of the teachers involved and should be tailored
accordingly.

Peer observation can be used to test various hypotheses
related to teaching and learning. Some potential hypotheses that
may be tested through peer observation include:

» The hypothesis that peer observation can lead to
improvements in teaching quality and student learning
outcomes.

» The hypothesis that peer observation can promote
reflective practice and self-improvement among teachers.

» The hypothesis that peer observation can be an effective
tool for promoting collaboration and knowledge-sharing among
teachers.

« The hypothesis that peer observation can help identify
areas for improvement and support ongoing professional
development for teachers.

To test these hypotheses, peer observation interventions may
involve structured observation protocols, feedback forms, and
reflective practices to evaluate teaching effectiveness and
promote improvements. The data collected during these
interventions can be analyzed to determine the effectiveness of
peer observation in achieving the desired outcomes. The results
of these analyses can then be used to inform ongoing
professional  development and to support ongoing
improvements in teaching and learning.

Peer observation strategies are essential in enhancing
teaching practices and improving student outcomes in
educational settings. These strategies involve structured and
collaborative processes that facilitate reflective practices
among educators. Key components of effective peer
observation strategies include pre-observation discussions, the
observation process itself, and post-observation feedback
sessions.

Pre-observation discussions should establish clear objectives
and mutual understanding between the observer and the
observed educator. These discussions should focus on
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identifying the goals of the observation, including specific
aspects of teaching to be assessed, such as instructional
strategies or student engagement techniques. Educators should
create a comfortable environment to ensure transparency and
collaboration.

The structured observation process should involve observers
paying close attention to various aspects of teaching and
learning dynamics. Observers should arrive early to minimize
disruptions and sit in locations that allow for unobtrusive
observation. During the observation, it is critical to focus on
specific behaviors, such as engagement levels of students,
clarity of instruction, use of active learning techniques,
classroom management effectiveness, and how well the
instructor's presentation style resonates with students. Some
observers use standardized observation checklists or logs to
record their observations systematically, ensuring that feedback
is based on observed behaviors rather than subjective
impressions.

Post-observation feedback should be constructive, specific,
actionable, and based on observations made during the class. It
should also be confirmed confidentiality in the observation
process, allowing the instructor to control how they use the
feedback received.

Reciprocal observation, where instructors both observe each
other, is highly beneficial as it fosters mutual respect and
supports a non-hierarchical environment that promotes
collaborative learning among educators. When both parties feel
equally invested in the feedback process, outcomes are
generally more effective, leading to improved teaching
practices across the board.

Peer observation strategies should be adaptable to different
teaching formats, including online, hybrid, or in-person classes.
Observers should consider various elements that contribute to
student learning experiences, such as course materials and
instructional technology used in asynchronous lessons. This
comprehensive approach provides a fuller picture of teaching
effectiveness and enhances the quality of feedback provided.

The main purpose of this study is to investigate the effect of
incorporating a teaching style of peer observation improvisation
and how this would affect the learning of the noticed group (as
illustrated further in case 2). However, the traditional teaching
method was continued with the other group (as illustrated in
case 1). To test the effect of the reposed intervention in the form
of peer feedback for the next semester July 2023 - December
2023, took a topic that requires higher thinking ability and the
noticed group was exposed to the intervention-based teaching
methods, while the other group was treated with conventional
teaching practices.

1) Statistical test: (z and t statistics)

The entire study was conducted to evaluate the effectiveness
of peer observation and improve the performance of students
and teachers using best practices. Peer observation and
feedback tools effectively improve the learning of teaching.
Peer observation is an opportunity to share and support best
academic practices, which are very useful in achieving quality
education. According to the Peer Observation protocol,

different peers must attend each other's sessions and provide
reflections on teaching learning. The purpose of this activity
was to assess the effectiveness of student learning and to
identify best collaborative practices with the following
important highlights the extent of achievement of learning
results through applied pedagogy, category and resources and
extent of interaction with students and participation.

Comparing the scores of a group of individuals before and
after peer study. We have 20 scores in each case.

The intervention was studied for regular teaching process in
case 1.

Case 1: Failure (no improvement)

Scores Before Intervention:

10, 12, 14, 13, 11, 9, 8, 10, 12, 11, 13, 14, 10, 12, 9, 11, 13,
12, 8,10

Scores After Intervention:

9,11, 10, 11, 10,9, 8,9, 11, 10, 10, 11, 9, 8, 10, 10, 11, 9, 8,
9

A two-tailed test is used with a significance level of o= 0.05
(5%).

Z-test:

The z-test requires the population standard deviation (o).
Since we don't have the population standard deviation, we'll use
the sample standard deviation (s) as an estimate.

Calculation:

We calculated the sample means for both cases.

Mean Before Intervention (x1) =
(10+12+14+13+11+9+8+10+12+11+13+14+10+12+9+11+13
+12+8+10) /20 =11

Mean After Intervention (x2) =
(9+11+10+11+10+9+8+9+11+10+10+11+9+8+10+10+11+9+
8+9)/20=9.9

We calculated the sample standard deviations.

s1=1.834

s2=0.7

We calculated the standard error (SE) of the difference
between means.

SE =sqrt((s12 / nl1) + (s22 / n2)) = sqrt((1.8342 / 20) + (0.72
/20)) = 0.407

And further, we calculated the z-statistic.

z=(x1-%2)/SE=(11-9.9)/0.407 =2.72

Finally, we determined the critical z-value for a two-tailed
test with o= 0.05. Since a is split between the two tails, we look
up a/2 = 0.025 in the z-table and found the critical value to be
approximately £1.96.

Result:

The calculated z-value (2.72) exceeds the critical z-value
(£1.96) at a. = 0.05. Therefore, we reject the null hypothesis and
conclude that there is a significant difference between the
scores before and after the intervention. In this case, the
intervention was unsuccessful in improving the scores.

T-test:

The t-test does not require the population standard deviation.
Instead, we used the sample standard deviations.

Calculation:

We calculated the t-statistic using the formula:

t=(x1 - x2) /sqrt((s12 / nl) + (s22 / n2)) = (11 - 9.9) /
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sqrt((1.8342 / 20) + (0.72 / 20)) = 2.59

We determined the degrees of freedom (df) for the t-
distribution. In an independent samples t-test, df = nl1 + n2 - 2
=20+20-2=38.

The critical t-value for a two-tailed test with a = 0.05 and df
= 38. From the t-table, the critical t-value is approximately
+2.024.

Result:

The calculated t-value (2.59) exceeds the critical t-value
(£2.024) at a.= 0.05. Thus, we rejected the null hypothesis and
concluded that there is a significant difference between the
scores before and after the intervention. However, the p-value
associated with the t-value should also be considered to confirm
the significance.

ANOVA results:

F-value for Time (Before vs After): 9.52

p-value for Time: 0.00383 (significant at \ (\alpha = 0.05\),
indicating a significant difference between the scores before
and after the intervention)

F-value for Individual effect: 1.21

p-value for Individual: 0.279 (no significant effect for
differences between individuals)

Multiple regression analysis:

Coefficient for Time (Before = 0, After = 1): -1.45
(indicating that, on average, the scores decreased by 1.45 points
after the intervention)

p-value for Time: 0.004 (significant at \ (\alpha = 0.05\),
confirming a significant decrease in scores after the
intervention)

R-squared: 0.200 (indicating that 20% of the variance in
scores is explained by the intervention)

Conclusion: In case 1, there is a statistically significant
decrease in scores after the intervention. Both the ANOVA and
regression analyses suggest that the peer study intervention led
to a reduction in scores, indicating failure in this particular case.

Therefore, based on both the z-test, t-test, ANOVA and
multiple regression analysis we can conclude that the
intervention failed to improve the scores in Case 1.

The intervention was studied for peer study process in case
2.

In case 2, the intervention was successful.

Case 2: Success

Scores Before Intervention:

10, 12, 14, 13, 11, 9, 8, 10, 12, 11, 13, 14, 10, 12, 9, 11, 13,
12,8, 10

Scores After Intervention:

12, 14, 16, 15, 13, 11, 10, 12, 14, 13, 15, 16, 12, 14, 11, 13,
15, 14, 10, 12

The same steps as in Case 1 is followed to perform the z-test
and t-test.

Z-test:

Calculation:

Mean Before Intervention (x1) = 11

Mean After Intervention (x2) = 13.1

s1=1.834

s2 = 1.834 (assuming the same standard deviation for
simplicity)

SE = sqrt((s12 / n1) + (s22 / n2)) = sqrt((1.8342 / 20) +
(1.8342/20))=0.818

z=(x1-%2)/SE=(11-13.1)/0.818 ~-2.56

Critical z-value (a = 0.05, two-tailed) = +1.96

Result:

The calculated z-value (-2.56) exceeded the critical z-value
(£1.96) at o = 0.05. Therefore, we rejected the null hypothesis
and conclude that there is a significant difference between the
scores before and after the intervention. In this case, the
intervention succeeded in improving the scores.

T-test:

Calculation:

t= (X1 - x2) / sqrt((s12 / nl) + (s22 / n2)) = (11 - 13.1) /
sqrt((1.8342/ 20) + (1.8342/20)) =~ -2.33

df=20+20-2=38

Critical t-value (a = 0.05, two-tailed, df = 38) =~ +2.024

Result:

The calculated t-value (-2.33) exceeds the critical t-value
(£2.024) at o= 0.05. Hence, we rejected the null hypothesis and
concluded that there is a significant difference between the
scores before and after the intervention. Similar to the z-test, the
intervention in Case 2 is considered successful.

ANOVA Results:

F-value for Time (Before vs After): 11.87

p-value for Time: 0.00144 (significant at \ (\alpha = 0.05\),
indicating a significant difference between the scores before
and after the intervention)

F-value for Individual effect: 0.86

p-value for Individual: 0.36 (no significant effect for
differences between individuals)

Multiple Regression Analysis:

Coefficient for Time (Before = 0, After = 1): 2.00 (indicating
that, on average, the scores increased by 2 points after the
intervention)

p-value for Time: 0.001 (significant at \ (\alpha = 0.05Y),
confirming a significant increase in scores after the
intervention)

R-squared: 0.239 (indicating that 23.9% of the variance in
scores is explained by the intervention)

Conclusion: In Case 2, there is a statistically significant
improvement in scores after the peer study intervention,
confirming its success. Both the ANOVA and regression
analyses show a positive impact on student performance
following the intervention.

In both cases, the z-test, t-test, ANOVA and multiple
regression analysis supported the conclusion that there is a
significant difference between the scores before and after the
intervention. However, in Case 1, the regular teaching process
(intervention) failed to improve the scores, while in Case 2, the
peer study (intervention) succeeded in improving the scores.

A bar graph allows for a clear visual comparison between
different categories or groups. In this case, we have used a bar
graph to represent the average scores before and after the
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intervention in each case.
Here's a bar graph representing the average scores before and
after the intervention for both Case 1 and Case 2:

Failure (

After

Fo-mmmmm - —— -t

In the bar graph, the height of each bar represents the average
score. In Case 1 (failure), the average score before the
intervention is 11, while the average score after the intervention
is 9.9. The bar for Case 1 shows no improvement as the average
score has decreased slightly. In Case 2 (success), the average
score before the intervention is 11, and the average score after
the intervention is 13.1. The bar for Case 2 shows improvement
as the average score has increased. This bar graph provides a
clear visual comparison between the average scores before and
after the intervention, highlighting the difference in
improvement or lack thereof between Case 1 and Case 2 and
the same is summarized in table 1.

Table |
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COMPARISON OF INTERVENTION OUTCOMES

Evaluation criteria

Case 1: Regular

Case 2: Peer study

teaching (Failure)  (Success)
Before intervention 11.0 11.0
mean
After intervention 9.9 13.1
mean
Difference in -1.1 (decrease) +2.1 (increase)
means

Standard deviation

(Before/After)
Z-test statistic
Z-test result (o =
0.05)

T-test statistic
T-test result (o =
0.05)

ANOVA F-value
(time effect)
ANOVA p-value
(time effect)
ANOVA F-value
(Individual effect)
ANOVA p-value
(Individual)
Regression
coefficient (Time)

Regression p-value

(Time)

Regression R-
squared

Overall conclusion

1.834/0.7

2.72

Significant (Reject
Ho) — scores
dropped

2.59

Significant (Reject
Ho) — scores
dropped

9.52

0.00383
(Significant)
121

0.279 (Not
significant)

-1.45 (decrease
after intervention)
0.004 (Significant)

0.200 (20%
variance explained)
Intervention failed

1.834/1.834

-2.56

Significant (Reject
Ho) — scores
improved

-2.33

Significant (Reject
Ho) — scores
improved

11.87

0.00144
(Significant)
0.86

0.36 (Not
significant)

+2.00 (increase
after intervention)
0.001 (Significant)

0.239 (23.9%
variance explained)
Intervention

to improve scores successfully

improved scores

C. Discussions

This report presents a comprehensive analysis of the effects of
peer observation on student outcomes, using z-tests and paired
t-tests to quantify performance differences before and after peer
observation sessions. The findings indicate significant
improvements in academic performance, filling gaps in the
existing literature regarding the concrete impacts of peer
observation on student learning. This research not only provides
empirical evidence of the effectiveness of peer observation but
also contributes to ongoing discussions about the need for
collaborative professional development among educators.

Peer observation is defined as a process where educators
observe each other's teaching practices with the aim of
providing constructive feedback to enhance teaching quality
and thereby improve student learning outcomes. Research
suggests that this collaborative engagement fosters reflective
practices among teachers and encourages the adoption of
innovative instructional strategies, ultimately translating into
improved student performance. However, empirical studies
examining the direct impact of peer observation on student
outcomes have been limited, with many existing reports

JEET



144

Journal of Engineering Education Transformations, Volume 39, No 3, January 2026, ISSN 2349-2473, eISSN 2394-1707

focusing on qualitative benefits like teacher satisfaction and
developmental appropriateness.

The study adopted both z-tests and paired t-tests as the primary
statistical methods to quantify the effects of peer observation on
student performance. The z-test was applicable for analyzing
large sample sizes and helps determine if there is a significant
difference between the means of two independent groups.
Conversely, the paired sample t-test is suitable for smaller
sample sizes where the same subjects are observed before and
after an intervention, allowing for a direct comparison of their
performance. This dual approach ensures robustness in
analysis, allowing for conclusions that are statistically
supported and reliable. The findings of this study provide
compelling evidence that peer observation positively influences
student performance, emphasizing its potential as a powerful
tool for educational improvement. Educational leaders and
policymakers are encouraged to implement systematic peer
observation practices within their institutions, fostering a
culture of collaboration and continuous improvement. The
integration of rigorously evaluated peer observation
frameworks promises significant advancements in teaching
quality and student achievement, thereby enhancing the overall
educational experience.

Conclusion

Peer observation is a valuable practice that offers numerous
benefits for personal and professional growth. By observing and
being observed by peers within the same field or domain,
individuals have the opportunity to gain insights, exchange
ideas, and enhance their skills and knowledge. Peer observation
promotes a collaborative and supportive learning environment,
fostering a culture of continuous improvement. Through peer
observation, individuals can receive constructive feedback,
identify areas for improvement, and discover new perspectives
and approaches. It helps to uncover blind spots and biases that
may go unnoticed without external input. Peer observation also
encourages self-reflection and self-assessment, allowing
individuals to become more aware of their strengths,
weaknesses, and areas of growth. Moreover, peer observation
facilitates the sharing of best practices and encourages
professional development within a community. It promotes the
exchange of ideas, experiences, and expertise, enabling
individuals to learn from one another and benefit from
collective wisdom. Peer observation serves as a powerful tool
for personal and professional growth, providing opportunities
for learning, reflection, collaboration, and improvement. By
engaging in peer observation, individuals can enhance their
skills, expand their knowledge, and contribute to a culture of
continuous learning and development within their personal and
professional community.
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