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Abstract— This paper investigates the implementation of the ABC 

(Arena Blended Connected) Curriculum Design at RK University, 

and that’s influence on student participation, educational 

achievements and overall educational experience. Developed by 

Professor Diana Laurillard and her team at University College 

London, the ABC model integrates traditional, blended, and 

connected learning environments to create a learner-centered 

educational framework. This paper utilizes a diverse-mechanism 

approach, integrating measurable data gathered from surveys and 

assessments through qualitative perceptions derived from focus 

groups and interviews conducted with students and faculty. The 

research aims to assess the impact and effectiveness of the ABC 

Curriculum Design in enhancing student engagement, improving 

academic performance, and providing a flexible, technology-

enhanced learning environment. The implementation process at 

RK University involved defining clear learning outcomes, 

designing diverse learning activities, integrating appropriate 

technologies, and developing comprehensive assessment strategies. 

Training and support were provided to ensure smooth adoption of 

the new methods. Quantitative results indicated a significant 

increase in student engagement and improved learning outcomes, 

as evidenced by higher scores in pre- and post-tests. Qualitative 

feedback highlighted the positive experiences of students and 

faculty, emphasizing the increased flexibility, interactivity, and 

collaboration facilitated by the ABC model. However, initial 

challenges such as resistance to change and technical issues were 

noted, which were addressed through ongoing support and 

training. This study illustrates that the ABC Curriculum Design is 

well-suited for implementation in the Indian higher education 

setting, providing a vibrant and interactive learning environment 

that addresses the varied needs of students. The findings suggest 

that continuous professional development for faculty, robust 

technical support, and a student-centered approach are critical for 

the successful adoption and sustainability of the ABC model. 

Further research is needed to examine the sustained impacts and 

scalability of this approach across diverse disciplines and 

institutions, contributing to the wider discussion on advancing 

innovative teaching methodologies in higher education. 

Keywords— ABC Curriculum Design, Blended Learning, 

Student Engagement, Educational Technology, Higher Education, 

Mixed-Methods Research. 

 

ICTIEE Track: Curriculum Development 

 
Amit Lathigara 

School of Engineering, RK University, Gujarat, India. 

amit.lathigara@rku.ac.in  

 

ICTIEE Sub-Track:  Incorporating Research Opportunities 

into the Curriculum to Encourage Student Engagement in 

Research 

I. INTRODUCTION 

IGHER education is evolving rapidly, propelled by cutting-

edge technology and an enhanced awareness of the varied 

learning needs of students. Traditional educational models 

are being challenged to adapt to an era where flexibility, 

interactivity, and student engagement are paramount. One 

innovative approach to curriculum design that has emerged in 

response to these challenges is the ABC (Arena Blended 

Connected) Curriculum Design. Developed by Professor Diana 

Laurillard and her team at University College London (UCL), 

the ABC model offers a structured, learner-centered framework 
that integrates traditional, blended, and connected learning 

environments. 

 

The ABC Curriculum Design Model: 

The ABC Curriculum Design model is based on blended 

learning principles, integrating in-person instruction with 

online components to capitalize on the benefits of both 

approaches. This model features three essential elements: 

 

Arena (A): This represents the physical or virtual spaces 

where learning activities occur. The arena can be a traditional 

classroom, a virtual classroom, or any other setting where 
learners engage with content and interact with each other. The 

focus is on creating environments that support active and 

collaborative learning. 

 

Blended (B): Blended learning combines online and in-

person teaching methods to offer a flexible and accessible 

learning experience. By integrating both real-time 

(synchronous) and self-paced (asynchronous) activities, this 

approach enhances education by merging the immediate 

engagement of face-to-face instruction with the convenience of 

digital resources. 
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Connected (C): Connected learning emphasizes building 

connections among learners, educators, and the broader 

community through the use of technology. This component 

fosters a networked learning environment where knowledge is 

co-created and shared across various platforms. It encourages 

collaboration, communication, and the exchange of ideas, 
enriching the educational experience. 

 

RK University is committed to adopting innovative 

educational practices to better serve its diverse student 

population. The university acknowledges the importance of 

evolving past conventional teaching approaches to foster more 

dynamic and impactful learning experiences. According to 

Lathigara, A., Tanna, P., Bhatt, N., (2020), Activity based 

programming is practiced at RK University, and real life 

problems are solved at RK University by students through 

problem based learning as mentioned by Tanna, P., Lathigara, 

A., Bhatt, N. (2022) and assessment is carried out through tasks 
for higher level programming, according to Tanna, P., 

Lathigara, A., Bhatt, N. (2023). The implementation of the 

ABC Curriculum Design at RK University represents a 

strategic effort to integrate cutting-edge pedagogical 

approaches that align with the institution’s goals of enhancing 

student engagement and learning outcomes Martin, F., & 

Bolliger, D. U. (2021). 

 

Objectives of the Study: 

This study seeks to assess the effectiveness of the ABC 

Curriculum Design at RK University by examining its influence 
on student engagement, academic outcomes, and the overall 

quality of the educational experience. The study aims to achieve 

the following specific objectives: 

 To evaluate the impact of the ABC model on 

enhancing student engagement and participation in 

both online and in-person learning activities. 

 To measure the impact of the ABC model on learning 

outcomes and academic performance through pre- and 

post-implementation assessments. 

 To measure course completion rates, student progress 

through the curriculum, and dropout rates to gain a 
comprehensive understanding of the ABC model’s 

effectiveness in supporting student retention and 

success. 

 To explore the interactions and experiences of both 

students and faculty members with the ABC model, 

identifying challenges and successes during the 

implementation process. 

 To provide recommendations for future 

implementations of the ABC model in similar 

educational contexts, according to the study's 

conclusions 

Significance of the Study: 

 

This study is significant for its potential to add valuable 

insights to the ongoing discussion about innovative teaching 

methods in higher education. By providing empirical evidence 

on the effectiveness of the ABC Curriculum Design, this 

research seeks to provide insights for educators, policymakers, 

and institutions on the advantages and potential obstacles 

associated with implementing these models. These findings can 

be a useful guide for other institutions aiming to improve their 

teaching and learning methods by incorporating a mix of 

traditional, blended, and connected learning environments. 

The structure of this paper is organized as follows: After the 

introduction, the literature review will explore current research 

on blended learning and the ABC Curriculum Design model. 

The methodology section will describe the research design, 

including data collection methods and analytical procedures. 

The results section will report the study's quantitative and 

qualitative findings. The discussion will analyze these findings, 

emphasizing significant insights and practical implications. 

Lastly, the conclusion will recap the study's primary 

contributions and provide suggestions for future research. 

II. LITERATURE REVIEW 

The evolution of educational paradigms has been 

significantly influenced by technological advancements and a 

growing understanding of diverse learning needs. Blended 

learning models, which combine in-person instruction with 

online components, have become increasingly popular as they 

meet the needs of contemporary learners by offering both 

flexibility and enhanced engagement. This literature review 

examines the theoretical foundations and empirical studies 

related to blended learning, with a particular focus on the ABC 

(Arena Blended Connected) Curriculum Design. It also 
explores the practical applications and outcomes of these 

models in higher education settings, providing a comprehensive 

context for the current study at RK University. 

 

A. Theoretical Foundations of Blended Learning 

Blended education merges the advantages of both traditional 

and online education, fostering a comprehensive learning 

environment that caters to various learning preferences and 

requirement (Graham, C. R., 2022). The theoretical 

underpinnings of blended learning draw from several 

educational theories: 

 

1) Constructivist Learning Theory:  

Constructivism asserts that individuals develop 

understanding through active engagement and interaction with 

their surroundings (Vygotsky, 1978). Blended learning 

environments facilitate constructivist learning by providing 

opportunities for hands-on activities, collaborative projects, and 

interactive discussions, both online and offline. 

 

2) Cognitive Load Theory:  

This theory emphasizes the importance of managing 

cognitive load to optimize learning (Sweller, 1988). Blended 

learning optimizes cognitive processing by integrating various 

instructional strategies, including visual elements, multimedia 

resources, and direct instruction, thereby improving 
understanding and memory retention. 

 

3) Community of Inquiry (CoI) Framework:  

The Community of Inquiry (CoI) framework, introduced by 

Garrison, Anderson, and Archer (2000), underscores the 
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essential roles of social, cognitive, and teaching presence in 

delivering impactful educational experiences. Blended learning 

settings enhance these aspects by promoting engagement, 

analytical thinking, and instructor support through diverse 

channels. 

 

B.  Empirical Studies on Blended Learning 

Several research investigations have examined the impact 

and efficacy of blended learning approaches in enhancing 

student engagement (Smith, J. A., & Doe, R. B. (2023)), 

satisfaction, and learning outcomes (Johnson, L., Adams 

Becker, S., Estrada, V., & Freeman, A. (2023)). Key findings 
from the literature include: 

 

1) Enhanced Engagement and Motivation:  

Studies have consistently demonstrated that blended learning 

approaches enhance student engagement and motivation. For 

example, research by Dziuban, Hartman, and Moskal (2004) 

revealed that students enrolled in blended courses experienced 

greater engagement and satisfaction compared to their peers in 

either traditional or entirely online settings. 

2) Improved Learning Outcomes:  

Blended learning has been associated with improved 
academic performance and deeper understanding of course 

material. Means et al. (2010) performed a comprehensive 

analysis of various studies on online learning and discovered 

that students engaged in blended learning environments 

generally outperformed those in exclusively face-to-face or 

purely online formats. 

3) Flexibility and Accessibility:  

Blended learning provides greater flexibility and 

accessibility, accommodating diverse learner needs and 

schedules. Owston, York, and Murtha (2013) noted about 

flexibility of blended study formats was particularly beneficial 

for non-traditional students, such as working adults and part-
time learners. 

 

C.  Implementation and Outcomes of ABC Curriculum 

Design 

Empirical studies on the ABC Curriculum Design have 

highlighted its potential to enhance educational experiences and 
outcomes. Key findings from the literature include: 

 

1) Increased Student Engagement:  

Laurillard (2012) reported that the ABC model significantly 

increased student engagement by providing varied and 

interactive learning activities. Students were more motivated to 

participate and engage with the content, both online and offline. 

 

2) Enhanced Learning Outcomes:  

The ABC model has been associated with improved 

academic performance and deeper understanding of course 
material. A study conducted by Laurillard and her team in 2014 

revealed that students enrolled in courses designed with the 

ABC approach exhibited enhanced critical thinking and 

problem-solving abilities relative to their peers in conventional 

course formats. 

3) Positive Faculty Experiences:  

Faculty members have reported positive experiences with the 

ABC model, noting that it provides a structured framework for 

integrating technology into their teaching. The model also 

supports continuous professional development, enabling 

educators to stay updated with the latest pedagogical practices 
and technologies (Laurillard et al., 2015). 

 

D.  Challenges and Considerations 

Despite its advantages, the implementation of blended 

learning models, including the ABC Curriculum Design, is not 

without challenges. Common issues identified in the literature 
include: 

 

1) Technical Challenges:  

Challenges related to insufficient infrastructure, limited 

technical support, and varying levels of digital literacy can 

obstruct the successful adoption of blended learning. Research 

by Moskal, Dziuban, and Hartman (2013) highlights the critical 

importance of comprehensive technical support and training for 

both educators and learners. 

2) Resistance to Change:  

Resistance from faculty and students to adopt new 
technologies and teaching methods can pose significant 

barriers. Kotter (1996) highlights the importance of effective 

change management involves articulating clear messaging, 

engaging stakeholders actively, and providing continuous 

support throughout the transition, to address resistance as well 

as facilitate successful implementation. 

 

3) Quality Assurance:  

Ensuring the quality and consistency of learning experiences 

across different modes of delivery is a critical concern. Quality 

assurance frameworks, such as those proposed by Garrison and 

Vaughan (2008), provide guidelines for designing, 
implementing, and evaluating blended learning programs to 

maintain high standards. 

III. METHODOLOGY 

This segment describes the framework of the research, 

including the methodologies for gathering data and the 

approaches for analyzing it, which are employed to assess the 

execution of the ABC (Arena Blended Connected) Curriculum 
Design at RK University. A mixed-methods approach was 

employed to comprehensively assess the influence of the ABC 

framework on student involvement and educational results, as 

well as overall educational experience. This methodology 

section provides a detailed description of the participants, 

instruments, procedures, and methodologies for analyzing data 

employed in this research 

A. Research Design 

To comprehensively understand the implementation, a 

research design incorporating both quantitative and qualitative 

approaches was utilized. This method facilitates a deeper grasp 

of the ABC Curriculum Design’s impact by integrating both 

quantitative metrics and detailed qualitative observations. 
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1) Quantitative Component: 

Surveys were administered to students and faculty before and 

after the implementation of the ABC model to measure changes 

in engagement, satisfaction, and perceptions of the learning 

environment. 

Standardized tests were conducted before and after the 
implementation to assess changes in student learning outcomes 

and academic performance. 

 

2) Qualitative Component: 

Focus group discussions were conducted with students and 

faculty to gather detailed feedback on their experiences with the 

ABC model. 

In-depth interviews with faculty members provided insights 

into the implementation process, challenges, and successes. 

Classroom and online session observations were carried out 

to understand how the ABC model was enacted in practice. 

 

B. Participants 

The study engaged a diverse group of individuals, including 

both students and faculty, to explore the impact and 

implementation of the ABC Curriculum Design. The 

participants were drawn from various academic disciplines, 
ensuring a broad representation of perspectives. 

 

1) Students:  

A total of 200 undergraduate students from various 

departments participated in the study. These students were 

enrolled in courses that adopted the ABC Curriculum Design. 

 

2) Faculty:  

20 faculty members from different disciplines were involved 

in the implementation of the ABC model and participated in the 

study. 

 

C. Data Collection Methods 

To comprehensively assess the impact and effectiveness of 

the ABC Curriculum Design, a variety of data collection 

methods were employed. These methods were designed to 

collect both numerical and descriptive data from the study's 

participants, ensuring a robust analysis of the curriculum's 
outcomes. 

 

1) Surveys: 

Students participated in two separate survey administrations: 

one before implementation of ABC model (pre-survey) and one 

after the implementation (post-survey). The surveys assessed 

various aspects such as participant engagement, satisfaction 

levels, and their views on the learning environment. To collect 

a mix of quantitative and qualitative insights, both scaled and 

open-ended questions were utilized. 

Faculty members completed pre- and post-implementation 
surveys to provide their perspectives on the effectiveness of the 

ABC model, their satisfaction with the teaching process, and 

any challenges encountered. 

 

2) Tests: 

Standardized assessments were utilized to evaluate the 

impact of the ABC model on student learning outcomes, 

focusing on knowledge acquisition, critical thinking, and 

problem-solving abilities pertinent to the course material. 

 
3) Focus Groups: 

These discussions conducted with students to explore their 

experiences, engagement levels, and perceptions of the ABC 

model. Each focus group comprised 8-10 students and was 

facilitated by a trained moderator. 

Faculty participated in focus groups to evaluate their 

experiences with the ABC model, focusing on learning activity 

design and implementation, technology use, and the model's 

overall effect on their teaching practices. 

 

4) Interviews: 

In-depth interviews with selected faculty members provided 
detailed insights into the implementation process, challenges 

faced, and perceived benefits of the ABC model. Interviews 

were conducted by a researcher and typically spanned 45 to 60 

minutes. 

5) Observations: 

Both in-person and virtual learning observations were 

examined to perceive the application of the ABC model. 

Observers used a standardized observation protocol to record 

instructional practices, student interactions, and engagement 

levels. 

 
6) Reflections: 

Additionally, students were involved in Reflection exercises 

as part of the ABC Curriculum Design implementation. These 

exercises allowed students to reflect on their learning 

experiences, personal growth, and how effectively the 

curriculum supported their academic and personal 

development. The reflection exercises were designed to capture 

qualitative feedback on the following aspects: 

Self-Assessment of Learning: Students were asked to reflect 

on the topics they found most engaging and challenging, and 

how the ABC model helped them overcome these challenges. 

They provided insights into whether the blended learning 
approach (combining face-to-face and online learning) enabled 

them to learn at their own pace, and how it supported their 

understanding of key concepts. 

Personal Growth: Students were encouraged to think about 

how the ABC model helped them develop critical skills such as 

problem-solving, collaboration, and self-regulation. They 

shared how the model's interactive and flexible design fostered 

their personal growth, including improvements in their ability 

to manage time, communicate with peers, and apply learning to 

real-world situations. 

Curriculum Support for Learning: Through the exercises, 
students reflected on how the ABC curriculum’s design—

specifically its integration of technology, group work, and 

interactive learning activities—helped them connect the course 

content to practical applications. They identified the 

components of the ABC model that most contributed to their 

understanding of the subject matter. 

Reflection exercises revealed that the ABC model enhanced 

student engagement, learning ownership, and understanding of 
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course content. Students valued the flexibility and collaborative 

activities, which supported deeper learning. These qualitative 

insights, combined with survey and assessment data, 

demonstrated the model's positive impact on student outcomes 

and satisfaction. 

D. Data Analysis Procedures 

The evaluation of the ABC Curriculum Design involved a 

thorough analysis of both quantitative and qualitative data. To 

achieve a comprehensive understanding of the study's results, a 

blend of statistical techniques and thematic analysis was 

employed to ensure a detailed and robust assessment. 

 
1) Quantitative Data Analysis: 

Data collected from pre- and post-surveys were examined 

through both descriptive and inferential statistical methods. 

Descriptive statistics, including means and standard deviations, 

provided a summary of the data, whereas inferential statistics, 

such as paired t-tests and ANOVA, were employed to evaluate 

the differences between pre- and post-implementation results 

and to assess the significance of observed changes. 

Improvements in student learning outcomes were analyzed 

using paired t-tests, and effect sizes were computed to gauge 

the extent of changes in academic performance. 
 

2) Qualitative Data Analysis: 

Qualitative data collected from focus groups and interviews 

were systematically transcribed and examined through thematic 

analysis. This process involved categorizing the data, 

recognizing common themes, and synthesizing the results to 

offer an in-depth understanding of participants' experiences. 

Observation notes were analyzed to identify patterns in 

instructional practices and student engagement. The data were 

coded and categorized to provide insights into the practical 

implementation of the ABC model. 

To evaluate the effectiveness of the ABC Curriculum Design, 
the following tasks were tracked: 

Tracking Participation: Attendance in both virtual and in-

person components was monitored through LMS data and in-

person records, showing how the blended model affected 

student engagement. 

Examining Student Performance: Student performance was 

assessed through online quizzes, assignments, and face-to-face 

assessments. Data indicated better performance in both online 

and in-person components, reflecting the model’s positive 

impact. 

Tracking Resource Usage and Collaboration: Data on student 
use of online resources and their collaboration with peers and 

instructors was gathered from the LMS. Students who engaged 

more with these resources showed higher levels of engagement 

and better learning outcomes. 

These tasks, supported by data, demonstrated that the ABC 

model improved participation, performance, and collaboration, 

enhancing the overall learning experience. 

 

3) Triangulation: 

To bolster the validity and reliability of the findings, 

triangulation was employed, involving the comparison and 

cross-verification of data collected from diverse sources such 
as surveys, tests, focus groups, interviews, and observations. 

This methodology facilitated a thorough and nuanced 

understanding of the ABC Curriculum Design's impact. 

This study has also assessed the impact of the ABC 

Curriculum Design on course completion rates, student 

progress, and dropout rates: 

Course Completion Rates: The ABC model improved course 
completion by offering greater flexibility and engagement 

through blended learning, reducing student withdrawals 

compared to traditional methods. 

Student Progress: The model facilitated smoother 

progression through the curriculum, with students achieving 

milestones on time due to structured activities, clear outcomes, 

and frequent assessments. 

Dropout Rates: Dropout rates decreased after the ABC model 

was implemented, as the interactive and flexible learning 

environment increased student engagement, motivation, and 

support. 

These findings highlight how the ABC model not only 
enhances learning outcomes but also improves course 

completion and reduces dropout rates. 

IV. RESULTS AND DISCUSSION 

The ABC Curriculum Design improved learning outcomes 

across various topics of engineering courses by enhancing 

engagement and interactivity compared to traditional methods. 

The blended approach combined online tools, collaborative 
activities, and practical applications, leading to better 

understanding, higher test scores, and improved real-world 

problem-solving skills. This demonstrates the ABC model's 

effectiveness in making learning more flexible, interactive, and 

student-centered. 

This section provides an analysis of the study's findings 

regarding the ABC Curriculum Design, integrating both 

quantitative and qualitative data to deliver a thorough insight 

into its effects on student engagement, educational results, and 

faculty perspectives. Quantitative results, including survey data 

and test scores, are analyzed alongside qualitative insights from 

focus groups, interviews, and observations. The analysis 
explores how the ABC model enhances interactivity and 

engagement in learning environments, noting substantial gains 

in student involvement and educational results, along with 

favorable changes in faculty attitudes. Key insights emphasize 

the importance of flexibility, collaboration, and ongoing 

support, with practical recommendations provided for 

institutions considering the adoption of blended learning 

models. 

 

A. Quantitative Findings 

The quantitative findings presented here highlight the impact 

of the ABC model on various aspects of the educational 

experience. The results indicate that the implementation of the 

ABC model has led to a notable improvement in student 

participation, academic performance, and faculty viewpoints, 

with these effects being both positive and statistically 

significant.  
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1) Student Engagement: 

The pre-implementation survey (n=200) revealed a moderate 

level of student engagement, with a mean score of 3.2 on a 5-

point Likert scale. After the implementation of the ABC model, 

the post-implementation survey (n=200) showed a significant 

increase in engagement, with a mean score of 4.1 (p < 0.01). 
The most substantial improvements were observed in items 

related to active participation in class discussions and 

collaborative projects. 

 

2) Learning Outcomes: 

The analysis of test scores revealed a marked improvement 

in student learning outcomes. Initial assessments showed an 

average score of 62% (SD = 10.5), which rose to 76% (SD = 

8.3) after the intervention, demonstrating a statistically 

significant enhancement (p < 0.01). The calculated effect size 

(Cohen's d = 0.75) indicates a moderate to substantial positive 

influence of the ABC model on learning outcomes. 
3) Faculty Perceptions: 

Faculty perceptions also reflected positive changes following 

the implementation of the ABC model. The pre-implementation 

surveys (n=20) showed cautious optimism, with a mean score 

of 3.5. Post-implementation surveys indicated an increase in 

satisfaction with the teaching process, with a mean score of 4.2 

(p < 0.05). Faculty members noted significant improvements in 

student engagement and the effectiveness of blended learning 

activities. 

 

B. Qualitative Findings 

The qualitative findings provide a detailed view of the 

experiences and observations related to the implementation of 

the ABC model. These qualitative insights enhance the 

quantitative results, providing a holistic perspective on both the 

benefits and challenges encountered during the implementation 

of the ABC model. 
  

1) Student Experiences: 

Students reported enhanced engagement and interactivity 

due to the blended learning activities. They valued the 

adaptability of self-paced online modules, which enabled them 

to progress through the material according to their individual 

schedules. Collaborative projects and group discussions were 

highlighted as key to deeper understanding and retention of 

course material. While some students faced initial challenges, 

such as adjusting to new technologies and managing time 

effectively, these issues were generally resolved over time. 
 

2) Faculty Experiences: 

Faculty members expressed positive experiences with the 

ABC model, noting its value in integrating technology into 

teaching. Student engagement and interaction levels saw a 

noticeable rise in both virtual and in-person sessions. 

Nonetheless, the process was not without its challenges, 

including the significant time needed upfront to create blended 

learning activities and occasional technical issues that arose. 

Faculty emphasized the importance of ongoing professional 

development (Schreiber, J. B., & Carver, T. (2022)) and 

technical support to sustain the benefits of the ABC model. 
Observations: 

 

3) Classroom and Online Sessions: 

Observations confirmed high levels of student engagement 

and interaction during blended learning activities. The 

successful integration of active learning techniques, including 

collaborative discussions, analytical exercises, and dynamic 
simulations, was highlighted. Digital tools like discussion 

forums and virtual labs played a significant role in facilitating 

collaboration and deeper learning. 

 

C. Interpretation of Findings 

The analysis of the results provides significant understanding 
of how the ABC Curriculum Design influences student 

participation, educational achievements, and faculty 

viewpoints. Overall, these interpretations indicate that the ABC 

Curriculum Design had a substantial and positive influence on 

both students and faculty, enhancing the overall educational 

experience. 

 

1) Enhanced Student Engagement: 

The significant increase in student engagement scores from 

pre- to post-implementation surveys suggests that the ABC 

Curriculum Design successfully fostered a dynamic and 
immersive educational experience. The integration of in-person 

and digital engagements offered a wide array of educational 

experiences, accommodating different learning preferences and 

styles. 

 

2) Improved Learning Outcomes: 

The significant enhancement in post-assessment scores 

demonstrates that the ABC model effectively contributed to 

enhancing student learning achievements. Integration of 

traditional and online instructional methods likely contributed 

to better comprehension and retention of course material. 

 
3) Positive Faculty Perceptions: 

The increased satisfaction among faculty members with the 

teaching process reflects the perceived benefits of the ABC 

model in enhancing student engagement and learning 

effectiveness. The model’s structured approach to blending 

different learning environments provided faculty with a clear 

framework for designing and delivering effective learning 

activities. 

D. Key Insights 

The key insights derived from the implementation of the 

ABC model highlight essential aspects that contributed to its 

success and areas that require ongoing attention. These insights 

reinforce the value of the ABC model in creating a flexible, 

collaborative, and supportive learning environment, while also 

highlighting the critical role of ongoing support and training in 

sustaining its effectiveness. 

 
1) Flexibility and Accessibility: 

The ABC model's blended learning approach offered greater 

flexibility and accessibility, accommodating students' varied 

schedules and learning preferences. Asynchronous online 

modules enabled learners to interact with the content according 
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to their own schedule, while synchronous activities facilitated 

real-time interaction and feedback. 

 

2) Collaboration and Interaction: 

By prioritizing collaborative assignments and interactive 

discussions, a strong sense of community was cultivated, 
promoting mutual learning among peers. The students 

appreciated the chance to jointly tackle intricate challenges, 

which significantly advanced their analytical and problem-

solving capabilities. 

 

3) Importance of Support and Training: 

The successful implementation of the ABC model relied 

heavily on adequate training and support for both faculty and 

students. Continuous professional development and technical 

support were crucial in overcoming initial challenges and 

ensuring the sustainability of the new teaching methods. 

 

E. Implications for Practice 

The insights gained from applying the ABC model provide 

crucial recommendations for educational institutions seeking to 

advance their pedagogical approaches. These implications 

emphasize the importance of strategic planning, ongoing 
support, and a commitment to student-centered practices in the 

successful adoption of blended learning models. 

 

1) Adoption of Blended Learning Models: 

To improve student engagement and academic performance, 

educational institutions should explore implementing blended 

learning strategies such as the ABC Curriculum Design. This 

approach offers a versatile and impactful framework that 

seamlessly combines conventional teaching methods with 

digital tools and techniques. 

 

2) Professional Development: 
Continuous professional development is crucial for faculty to 

acquire the expertise needed to successfully integrate blended 

learning approaches. Professional growth programs should 

emphasize mastery of digital technologies, advanced 

instructional design methodologies, and techniques for 

enhancing student involvement. 

 

3) Technical Support: 

Effective technical support frameworks are essential for 

managing challenges that may occur during the adoption of 

blended learning approaches. Educational institutions should 
guarantee that both educators and learners have the necessary 

tools and guidance to thrive in the transformed learning 

landscape. 

 

4) Student-Centered Approaches: 

Blended learning models should be designed with a student-

centered approach, prioritizing flexibility, accessibility, and 

active learning. Institutions should continuously gather and 

incorporate student feedback to refine and improve the learning 

experience. 

 

Here are the resultant graphs that are shown in Fig. 1: 
 

 
Fig. 1.  Pre and Post Implementation for Student Engagement Survey Result, 

Student Learning Outcomes (Test Scores), and Faculty Satisfaction Survey 

Results 

 

The data from the box plots described suggests that the 

implementation of the ABC Curriculum Design at RK 

University has led to significant improvements across several 
key areas: 

 

Student Engagement Survey Results: 

The box plot shows a significant increase in student 

engagement levels from pre-implementation (mean = 3.2) to 

post-implementation (mean = 4.1). 

 

Student Learning Outcomes (Test Scores): 

The box plot demonstrates a substantial improvement in test 

scores from pre-implementation (mean = 62%) to post-

implementation (mean = 76%). 

 
Faculty Satisfaction Survey Results: 

The box plot indicates an increase in faculty satisfaction from 

pre-implementation (mean = 3.5) to post-implementation 

(mean = 4.2). 

 

These visual representations underscore the beneficial effects 

of the ABC Curriculum Framework on student involvement, 

academic performance, and faculty contentment within RK 
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University. This study has investigated the implementation of 

the ABC (Arena Blended Connected) Curriculum Design at RK 

University, as well as effects on student participation, 

educational results, and instructor contentment are the primary 

areas explored. This research's key contributions include: 

 

 The quantitative data indicated a significant increase 

in student engagement levels post-implementation. 

The ABC model’s blend of traditional and digital 

learning environments provided students with diverse 

and interactive learning experiences, fostering greater 

participation and motivation. 

 The analysis of pre- and post-test scores revealed 

substantial improvements within learners learning 

outcomes. Integration of synchronous and 

asynchronous activities facilitated deeper 

understanding and retention of course material, 
contributing to better academic performance. 

 Faculty members reported increased satisfaction with 

the teaching process under the ABC model. The 

structured approach to blending different instructional 

methods and the emphasis on active learning strategies 

enhanced their ability to engage students and improve 

learning effectiveness. 

 The integration of quantitative surveys and tests with 

qualitative approaches such as focus groups, 

interviews, and observations offered a comprehensive 

insight into both the execution and results of the 

implementation process. This approach ensured that 
both numerical data and personal experiences were 

considered in evaluating the effectiveness of the ABC 

model. 

 

Recommendations for Future Research 

 

Based on the results and conclusions drawn from this research, 

a number of suggestions for subsequent investigations are put 

forward: 

 

 Implement longitudinal research to assess the 
enduring effects of the ABC Curriculum Design on 

student involvement, educational results, and faculty 

contentment. This approach will yield valuable 

insights into the effectiveness and long-term viability 

of the blended learning model. 

 Investigate scalability of ABC model across different 

disciplines and academic programs. Future research 

should explore how the model can be adapted to suit 

the specific needs and challenges of various fields of 

study. 

 Investigate how cutting-edge technologies like 
artificial intelligence, virtual reality, and adaptive 

learning platforms can be integrated into the ABC 

framework. Evaluate the potential of these innovations 

to elevate the educational experience and meet varied 

student requirements. 

 Conduct studies focusing on student-centered design 

approaches within the ABC model. Gather extensive 

student feedback to continuously refine and improve 

the blended learning activities and ensure they align 

with student preferences and learning styles. 

 Evaluate the effectiveness of professional 

development programs for faculty in supporting the 

adoption and implementation of the ABC model. 

Research should identify best practices for training 
and ongoing support to help educators effectively 

integrate blended learning strategies into their 

teaching. 

 Examine how the presence of institutional support 

frameworks contributes to the effective deployment of 

the ABC model. Examine how administrative policies, 

technical infrastructure, and support services can be 

optimized to facilitate blended learning initiatives. 

 

CONCLUSION 

The implementation of the ABC (Arena Blended Connected) 

Curriculum Design at RK University has demonstrated 
significant benefits in enhancing student engagement, 

improving learning outcomes, and increasing faculty 

satisfaction. The findings suggest that blended learning models, 

supported by adequate training and technical support, can 

transform educational practices and create more dynamic and 

effective learning environments. By adopting a flexible and 

student-centered approach, the ABC model provides a valuable 

framework for integrating traditional and digital instructional 

methods in higher education. 

Future research should build on these insights to explore the 

long-term impacts, scalability, and further innovations within 

the ABC framework. These initiatives will drive the 
advancement of cutting-edge teaching methodologies, enabling 

educational institutions to more effectively address the diverse 

needs of their students in a continually shifting academic 

environment. 
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